From History to
Modern Society

Teaching the
Holocaust in
A Multicultural
Classroom

Lernen der Vergangenheit in der heutigen
Gesellschaft: Vermittlung des Holocausts
in einer heterogenen Schulklasse
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Introduction

This brochure is the result of a two-year long partnership project between the
Center for Humanistic Education at the Ghetto Fighters' House and the Dachau
Concentration Camp Memorial Site. The project is funded by the EVZ Foundation
and the Federal Foreign Office as part of the program YOUNG PEOPLE remember.

In this brochure we are happy to present a reflection on the joint process
experienced by participating teachers, as well as outcomes and insights drawn
from the project.

The resulting materials are practical educational tools that will hopefully help
prepare for visits to memorial sites and museums more profoundly. Other materials
can be usefulin classes oractivities on the subject, taking the multicultural diversity
of groups and current realities of youths into account. All materials are available in
English, Hebrew, German and Arabic, and can be found at the end of this brochure.

Feel free to contact us with any inquiry or suggestion at Humanistic@gfh.orgil

Staff of the Center for Humanistic Education at The Ghetto Fighters' House
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The Center for Humanistic Education at the Ghetto Fighters' House Museum

The Ghetto Fighters' House — Itzhak Katzenelson Holocaust and Jewish Resistance Heritage Museum
— (known as "the House"), is not only the first Holocaust museum in the world but also the first of its
kind to be founded by Holocaust survivors. Since its establishment in 1949, the museum tells the story
of the Holocaust during World War 11, emphasizing the bravery, spiritual triumph and the incredible
ability of Holocaust survivors and fighters of the revolt to rebuild their lives in a new country for which
they strive — the State of Israel.

Link to the website: https://wwwgfh.orgil/eng

Alongside the museum, the Center for Humanistic Education was established, with the aim of instilling
knowledge and understanding of the events that took place during the Holocaust through dialogue
and joint learning. The center seeks to create multi-cultural gatherings in which intensive discussions
can take place concerning the human and universal meaning of the Holocaust, both within and beyond
Israeli society.

The Center has a groundbreaking approach to teaching the Holocaust through its unique educational
activities. The Holocaust is taught as a historical crisis that summons us to explore universal, social and
humanistic dilemmas.

The Center develops learning processes that focus on the connection between history and our lives
today, promotes a better understanding of the importance of humanistic and democratic values, and
provides tools for moral judgment and civic responsibility. Indifference to the suffering of others, or
violation of their human rights, endangers the survival of any society.

We believe that the study of the Holocaust raises fundamental questions for mankind, is able to bring
people together and connect people of different cultural backgrounds, while clarifying what they have
in common.

Link to the website: https://www.gfh.org.il/eng/About_the_Center_for_Humanistic_Education
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KZ-Gedenkstdtte

Dachau STIFTUNG

BAYERISCHE GEDENKSTATTEN

Dachau Memorial

History of the Site

On March 22, 1933 the Nazi regime set up a concentration camp on the site of the former Royal
Bavarian gunpowder and ammunition factory in Dachau. This site of incarceration and terror was active
for twelve years. Over 200,000 prisoners from more than 40 nationalities were imprisoned at Dachau
concentration camp and its satellite camps. At least 41,500 people died there of starvation, disease,
torture, murder and other causes related to their imprisonment. After the prisoners were liberated
by US Army units on April 29, 1945, the American military government briefly turned the site into a
displaced persons camp. From July 1945 it served as an internment camp for Nazi perpetrators. In 1948
the government of the Bavarian state used it as a refugee camp.

The Establishment of the Dachau Concentration Camp Memorial Site

Following the initiative of survivors who formed the Comité International de Dachau (CID) in 1955, the
former prisoner camp was converted into a place of remembrance and commemoration. In May 1965, the
first exhibition was opened at the Dachau Concentration Camp Memorial Site. In 1997 a redesign of the site
began. A new main exhibition was opened in 2003. The exhibition's central theme to this day follows the
"Path of the Prisoners”. The fate of those persecuted is documented from their admission to the camp, their
lives within it, the suffering and death in the camp and its eventual liberation. In 2003, the Bavarian state
government handed over responsibility for the Dachau and Flossenbirg Concentration Camp Memorials
to the newly established Bavarian Memorial Foundation. The foundation's mission is to preserve the sites
as international places of learning and commemoration for future generations. The Dachau Concentration
Camp Memorial Site currently receives around 900,000 annual visitors from all over the world.

The Pedagogical Approach of the Memorial

The Dachau Concentration Camp Memorial Site defines itself as an international site of remembrance,
learningand commemoration. To this day, it aims to commemorate the suffering and death of the prisoners.
It confronts visitors about National Socialist crimes in order to contribute to the development of historical
awareness among them. The site itself is at the center of the educational work. The history of Dachau and
its subcamps is presented in various ways, tailored to different target audiences. Dachau's place in the
broad system of concentration camps is explained, as well as how the memorial site was created. In order
to convey this content and to stimulate critical and reflective learning, new action-oriented methods are
constantly being developed as well as various media tailored to different target audiences. International
encounters offer important spaces in which participants take part in exchanges about different cultures of
memory and discuss new approaches in historical-political educational work. All educational programs are
based on common principles; refraining from overwhelming students with extremely distressing materials,
connecting to the present-day and presenting a multi-perspective view of history.

Link to the website: https://wwwkz-gedenkstaette-dachau.de/en/
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Project Description

The project brought together two diverse groups of educators from Israel and Germany. The participants
examined the Holocaust as a paradigm for the total breakdown of humanistic values and explored
tools and methodologies for teaching this pivotal period. Furthermore, the participants analyzed how
this period of history is perceived by minorities with a past scarred by violence, learning to mediate the
past while motivating action to better influence the future.

The Center for Humanistic Education has many years of experience in developing learning processes
that focus on the connection between history and our lives today, in promoting a better understanding
of the importance of humanistic and democratic values, and in providing tools for moral judgment
and civic responsibility.

We at the CHE have had many international cooperations with European educational institutions
and teachers over the years. We have often found that the challenges that our European partners
were facing were similar to the issues that we worked on. There's great demand among teachers for
approaches and methods that tackle teaching the Holocaust in a multicultural society, as well as ways
to connect this history to the present day. The reality of youths today has changed profoundly, and
demands new ideas and approaches. The choice to partner with the Dachau Memorial Site was based
on our positive experience of working together on past projects, and a shared wish to set up a group
of German and Israeli teachers.

BURNEENE process =3 Sharing methodologies through mutual learning.

several goals were set:
=3 Creating a common =3 Discussing the tools used to present dilemmas of
base of knowledge perpetrators, rescuers, bystanders, and elaboration on
about the Holocaust, the topic of resistance among persecuted communities.
improving the ability of This includes analyses of the processes of exclusion,
teachers to convey the dehumanization and violence, as well as the recognition of
topic to their students. negative social processes and their prevention.
=3 In-depth learning =3 Producing new models =3 Creating a long term
about how the past is for Holocaust education connection between
seen and portrayed in that include fostering the participants, leading
Germany & Israel. humanistic values and to potential future

face the challenge of collaborations.
multicultural classrooms.



Project Stages: 1 National groups were 2 Each month a

formed in both countries, virtual international
The project included holding meetings on a meeting was held.
several processes: regular basis (online and,

when possible, in person).

4 Small international 3 The national groups
working groups were meet on two study
formed in order to develop trips, in Denmark
new ideas and methods and in Germany.

for Holocaust education.

National Process

Israel

The Israeli group consisted of 12 educators from a variety of fields in the education system. Some
are teachers of history, civics and democracy studies, others work as group facilitators and museum
guides. A diverse group of Muslims, Christians, Jews and Druze, religious and secular - an amazing
group of special human beings, representing the diversity of Israeli society. The process began with
an acquaintance session for participants, building a team that will work together over time. The group
dealt with the subject of memory in different cultures and the challenge of making the topic of the
Holocaust accessible to today's younger generation, This was done with an emphasis on the challenges
of teaching the subject to multicultural groups, in which students are exposed to different narratives
and have vastly different levels of prior knowledge. The learning process included physical meetings
at the Center for Humanistic Education, working in small groups, participating in tours and visiting
institutions and sites relevant to the topic.

Tourin
the old
city of
Jerusalem

JHD @



Visit to Yad Vashem in
Jerusalem

Workshop at the Center
for Humanistic Education

Germany

The German group consisted of 10 teachers from various German states, teaching in different types of
schools. In addition to the bi-national Zoom meetings and the physical encounters in Copenhagen and
Berlin, the German teachers also met up online during the first few months. These sessions provided the
framework for sharing teaching methods, challenges and exchanging of "best practices”. Lectures provided
new input which was explored during discussion rounds. Timm Richter reported about educational work
on the aspect of perpetrators at Villa ten Hompel. Elisabeth Schwabauer of the Arolsen Archives not only
gave insight into archival work, but also allowed participants to work with several documents themselves.

Unlike the Israeli group, the Germans were unable to conduct as many meetings physically due to
the distance between participants in such a large country. On top of that, the meetings which were

10



scheduled were postponed due to coronavirus-related limitations. This means that during the first six
months the German participants had no opportunity to meet in person. In order to make up for this,
meetings were held in Dachau and Weimar in October 2021 and February 2022. Over two long weekends,
participants were able to exchange ideas, to visit the Buchenwald Memorial together and to work with a
design-thinking expert, among other things. Interviews conducted with students and colleagues were
evaluated over two intensive workshop days. The results formed the basis for the development of new
pedagogical methods for teaching about the Holocaust.

Workshop in Weimar with
Desgin Thinking expert
© KZ-Gedenkstdtt Dachau

Visit at memorial site Buchenwald
© KZ-Gedenkstdtte Dachau

Workshop in Dachau
© KZ-Gedenkstétte Dachau
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International Virtual Meetings

After setting up both national groups we
immediatelyplannedascheduleformonthly
binational Zoom meetings. We created
a padlet in which participants introduced
themselves and shared information. It was
important for us to dedicate quite some
time to becoming acquainted with one
another in order to feel like active working
groups. Following that, we discussed the
interests, needs and expectations of the
participants. Many teachers had joined the
project with an urgent need for exchange,
for new perspectives and for a space to
develop new approaches and ideas for
Holocaust education. Together we defined
five main themes on which we based our
binational zoom meetings:

The cultures of commemoration in
Germany and Israel
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German and Israeli discourse on
Holocaust education

Tolerance and democracy education
in a multicultural society

Personal teaching experience and
best practice

Perpetrators, victims, and bystanders:
historical background and
approaches to teaching about them
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Study trips to Denmark and Germany

Delegation to Copenhagen, Denmark

As part of a shared learning process throughout the project, our first study trip took place in Denmark,
exploring the rescue of Danish Jewry and learning about how Danish society coped during the period
of Nazi occupation in World War II. Putting an emphasis on society, we aimed to learn about ethical
responses in times of crisis and the unique response of the Danes as a people, in comparison to
other places in Europe at the time. Danes, as a whole, acted differently, choosing to defend all of
their compatriots as a moral value. This is a topic worth learning about, and we have examined how
it is taught in the educational system of a diverse society such as present-day Denmark. The seminar
included visits to civil society organizations, a tour of the fishing village where the rescue took place,
several workshops and a design-thinking session.

Visit at the NGO Amanah in Malmdo, Sweden

13



Visit in the synagogue
in Malmd, Sweden

Group photo in Malmd
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Visit to the Museum of Danish Resistance
in Copenhagen

Tour in the fishing village
Gilleleje
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Delegation to Berlin, Germany

A second delegation took place in Berlin, giving us the opportunity to summarize our working
process in the presence of all participants. Being hosted by different museums and educational
initiatives gave us plenty of insight into Holocaust education in Germany. We started the program
with a tour to Berlin's central landmarks such as the Reichstag building and the Brandenburg Gate,
in order to contextualize the role of Holocaust commemoration by the German state and German
society. Afterwards we visited the Memorial to the Murdered Jews of Europe and the Topography of
Terror Documentation Center, where we learned about the German institutions who carried out the
persecution and extermination of European Jews.

During this study trip we were able to experience the approaches and methods of innovative
organizations such as the learning center 7xjung — Your Training Ground for Solidarity and Respect
and an NGO called Kreuzberg Initiative Against Antisemitism (KIgA) - Political Education for
Multicultural German Society. We visited two important museums, The Silent Heroes Memorial Center
and House of the Wannsee Conference which serves as a memorial and educational site.

After our tour of the exhibition we were introduced to their educational work and vision. We discussed
the relevance of different approaches for our teachers and their educational work, as well as for the
development of methods they are working on. On the last day of the trip we summarized the process
we had gone through together during the project and discussed potential future cooperation.

Summarizing
workshop in Berlin

15
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Workshop in the learning
space 7Xjung
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Workshop with the NGO
Kreuzberg Initiative
Against Antisemitism
(KIgA)

Visit to the
Topography of Terror
Documentation Center

JHD @



Summarizing
workshop in Berlin

Guided tour in House of
the Wansee
Conference
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Visit to the Silent Heroes
Memorial Center
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Participants

It was of utmost importance to find the right teachers for this project. We choose highly motivated
educators from diverse backgrounds, with experience in either Holocaust education or democratic
and multicultural education. Their input and innovation is what shaped this project and turned it into
a meaningful experience for everyone involved.

Israeli Participants

Name: Miri Senderowich

From: Petach Tikva A meam‘hy/a/ experience

school: Jaljulia Technological High School /-i in the project: the multicultura)
Subjects: educational consultant and group facilitator ”‘eef"fty and the mutual
Educational approach: dialogue as a way of working with Carhing.

people, with an emphasis on emotional and interpersonal
interactions. My credo is "when you focus on strengths you can
tear down walls and build bridges.”

Name: Jalal Taha
From: Kfar Manda
School: Amal Ahva-Na'ura High School

w the subject: civics
experience ' to kno ; .
ect: getf”"ﬁ Educational approach: As an educator, I must create a tolerant
Proa e frow\ D(,-(Fereht ¢ . ) and pluralistic culture, emphasize the acceptance and love of the
uf:th different Pe"; other and mutual respect, help others, protect human and civil
nt the S‘ubject rights and minority rights, educate a responsible young adult with
and Perceivf"‘ﬁ it fio a vision for a multicultural society. I want to educate a responsible,
level¢ (COC'M' Po/' caring generation with meaningful learning that arouses interest
huma“)' s W?/ and thinking; a critical and tolerant generation that will form a

‘o iR Icrae/- cohesive society based on the acceptance of the other.

Name: Wisam Zuabi

From: Tayibe village, Jezreel Valley

School: Amal Ahva Gilbo'a High School /9
Subject: civics

Educational approach: to educate a person to be loving - to
love his/her people and his/her country, to respect the other,

) e
their rights and heritage, as well as his cultural identity and with t/zei.:yaé/e 70“/"73/ time
his language. I believe that the sky's the limit for anyone who

is willing to give and invest to make a child interested, think,

explore, recognize, learn, experiment, be critical, initiate, create

and succeed. And its success is my success.

18



Name: Shacharit Golding

From: Tivon
Jience ik the School: Dagan Junior High School, Kiryat Haim, Haifa
A meo,niugfu/ 8X;ie or J'eCf was Subjects: history and civics
roject,- The en ,,:. egpecf”‘/l‘/ the Educational approach: to allow students to find their own set
g;gw‘fico-"f Fo';h tite co{/eo.guef' ) of values for themselves, while applying them to the reality of
oint Wof' wc'e OF true cooper® e daily life. To educate students to care for people and for the
n
an ;XPZHZJ learning acrose environment, to be people with values who learn.
and ShoT -
cectors aund cultures
Ab
- 0‘{t‘a yeak dyol ” )
raef, "/e/fyat,'p ’heel‘/hy of the
ay 2027? 78/"1 wag /ze/g( “/L"ek
, € Violes, “Salem gy 7
Name: Tal Krieger e ce that ensye 05 and
] . meet;, fo for ‘1/’/"15
From: Nahariya : Pain of g e z/lﬁz,'c(,/év tnef
school: Museum of the Valley — / R ¢ wae 2 goge Present 0/’6’»:;/
From Vision to Fulfillment, Kibbutz Yifat “ith no 4 c,,:hf/l‘/ve cowefmt/b%
at, “
subjects: history, civics, art, theater, museology tlz Y /:,Z szm year,
Educational approach: a dialogue with history — historical “ '"86’&‘,‘;,? with 4 4lmo (fwe/eh/
e 0 7
characters and events must be brought closer to the students in 0"ﬁ“”ﬁfrbh 9, :lah Wag g
. . . Scoyy Ame .
a variety of ways. To give students a meaningful sense of learn- se that o0k oz Sensrtive

ing through intellectual and emotional encounters. I believe that

every encounter with students is an opportunity to create new

knowledge and new insights about the world and the society in

which we live. In teaching history, especially in a multicultural classroom, there is the potential to understand the
complexity of the historical events that have shaped today's society. The more we learn to teach history in a way
that expresses most of the different perspectives and narratives, the more we will gain complex insights and create
a better personal and national vision for the future.

(-\ Name: Boaz Monczer

From: Bat Yam, Israel

School: College-Lycée franco-israélien

Subjects: history, civics

Educational approach: humanistic, inspiring and broad

In thie project T hod a o Y minded. I believe that a teacher should be loyal to the truth,
L‘o. create ed"c“t'lo*mfgwﬂe/fhey to his students and above all to the never-ending search of
with fellow teachere from knowledge and understanding.

Gekmauy and Ierael (Jewicl
Akaé and Druze) am/(/fa Am:e
Lime for common ém/nctarm/‘ag
(and funl) in Zoom meetinge
and in Denmardt.
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Name: Ayana Sasson

From: Jerusalem

School: Ziv and Marx High School
Subjects: history, Bible

Lo : - EdUCa.tional aPPranh: I try to educate my students to t.)e_ .
“ Part;c;lmted ‘ Ko th mo.re mvolve_d n thel_r environment and to take respon51b1'hty
p g : o oced fo Che forit. Twork in a relatively heterogeneous school, and I believe
i comwhtly exf«flvfi, et that this is the right way to educate and learn, through direct
comP/exi?‘y OF. natr calem, weré acquaintance with the other.
ecent tour ];r:m ) T e
bot? ve;zftgﬁ%i;i us ?‘a really
ol 05/) each other and ligter
ta'lfhafzt ¢logans and in o VETY
Ileonect and p/eamnt way-

/-i

Name: Ranin Tabrani

From: Haifa

Schools: Center for Humanistic Education at the Ghetto
Fighters' House and Avner Barazani High School,

Tirat HaCarmel

Subjects: art teacher and group facilitator

Educational approach: In my facilitation work I strive to
generate interest of groups in their surroundings and help

them be socially involved and feel committed to bettering society.

I believe that knowing the other - its culture, language and customs,
and creating an encounter with it, will educate today's generation
for a better world that will accept those who are different and adapt
to a diverse multicultural society.

Name: Munir Attar

From: Yarka

School: Achva High School

Subject: civics

Educational approach: it should be inclusive and willing to
support each and every student. I believe that every child

can learn. Every child has tremendous potential for learning,
developing and integrating into society, and we must find that
potential and nurture it.

20



German Participants

nah
Getting to knoW ,ﬂ‘-e- ?Zi ed f—-/?%
Name: Judith Brimmer orga“"z“t'.oh Mo;(r:o;abb;. S ‘
From: Berlin ﬂ by o imam Ng ceiting o s |
school: Integrated Secondary School in Neukélln They carry i ke w dealing with
Subjects: history and Spanish ,'pmavative.wol’ 0d Telamopho io
Educational approach: the teaching of National Socialism ”‘htl‘g&;:f}z:n:iaj”’w cociety

and the responsibility of every individual in society are inh o
cornerstones of political and historical education.

Aoy, -
Caninglys xperio,,

Name: Benjamin Pengler

We wer P From: Munich
8h t School: Heinrich-Heine High School
a// fA Subjects: German, history, sports and social studies
a t Educational approach: thinking and acting

"/’%reht

Name: Julia Andrian

From: Hannover W””’é/'hy tows,
School: Westercelle High School ﬂ 90a/ w,¢y, people ; 4 Commep,,
subjects: history, politics, geography and German é“c@raoha’r og k;M ‘/'%/*enf
Educational approach: Together instead of against each other. Advercit/pe, One /Z; Yarioue
I believe that people should always look for similarities instead :107'@ A COmmep,, tAar that we have

: ~ :
of what sets them apart. o Kking fpp eacl, we thing

each ¢h oth
of/ler'_’ €7, not wits,

her °%
. 0get o
Workmﬁ tyyﬁ 0({ e gte‘ Name: Traugott Huppenbauer
he l/uctow\ an Iirou From: Reutlingen (Baden-Wrttemberg)
XS Gfer;\‘te“"mygther. Uteg Subjects: history and Protestant religion at Minsingen
histo" ach 0 otV High School
t f’er tes“t
closel ™ Liffere? ren
oW ¢ the me
to L,:e"” |ooki gl,fgto"y o deé;ﬂt to
w 5 n n
e"”ud rin oo™ toyuo““ﬁ'
toﬁefw't m;cunde omitiS
co‘ﬂ"" and &
hatr®
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Name: Sina Hein
From: Hamburg
School: Blankenese District School

Name: Monique Petter

From: Berlin

School: Carl von Linné School for the Physically Disabled (and
Learning Disabled)

Subjects: German, history, geography and politics
Educational approach: I would like to convey the past to
young people in a manner that enables them to make the right
personal and political decisions for themselves in the present.

/‘ﬂ

Subjects: chemistry, history, natural sciences and society
Educational approach: I view mutual trust between learners and
instructors as the basis for education and training. It is important
to me to strengthen young people's expectations of self-efficacy.
Being aware of their own strengths and of the possibilities for
action at their disposal, they can lead a self-determined life in a
democratic society.

(' Name: Julia Mller

From: Kbln

School: Norbert High School Knechtsteden, Dormagen
Subjects: biology and history

Educational approach: one of the goals of teaching is to
accompany and encourage the students on their way to

A meay,,
%
Project: ¢4, (/ex

/'»._:-:Z;: /?€Ac4 . 0’/[ becoming responsible citizens that actively contribute to society.
f’yfl‘ems :::/ our /%"eht J.;T'b Accordingly, it is of utmost importance that the students value
roadle,, ~ ﬂ“l? a'e”?/'oq oo/ democracy as something worth protecting. By linking the history
evele 4 :’{ viewe o, ‘/’%/’e,:f of the Holocaust with ongoing antisemitic and anti-democratic
me to ¢y ara/ re‘".f'{i‘/zea/ currents, the relevance of this complex of topics becomes clear
e a’ayo?/ca/ ’ /’?/'?’049 and to the students.
eacA,‘hy ﬂ!,.: ;::’/fzhl‘feg whe,,

Name: Claudia Schwarzmuller
School: St. Franziskus Vocational School

Subjects: German, math, civics, Catholic religion mw/'
. . i . c
Educational approach: to be curious to discover new things. Tangere Can bep, tion
. . o m
To be open to everything, but at the same time to be careful. . reat eary, ot4 e/?ed le
Speet 4, J boro er wits,

Accepting and setting boundaries. Accepting the mistakes of
the past, avoiding them, seeing them and learning from them " an gy,
in the long term.
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Thinking Outside the Box:

Using Design Thinking to Develop Innovative Methods
for Holocaust Education

From its onset, one of the project's main goals was to develop new methods for teachers that address
current challenges in teaching the Holocaust to a multicultural classroom. It was important to us closely
examine the needs of students teachers concerning Holocaust Education (HE), and to encourage the
participating teachers to explore new, original ideas. For these two reasons we decided to engage in a
working process using the method of Design Thinking.

Design Thinking is a creative process that allows one to develop new ideas and innovations. It puts the
"user” (one's target audience), and its needs in the center. It is a non-linear, interactive process that is very
useful in order to tackle problems that are still ill-defined. The process includes five different phases:

. (ne A
6“‘1,0&{ ﬂUZe Def Ldeate /’atwj/ pe [ect
’
= =
4 =
& = —]
1 Understanding 2 Defining Developing Prototyping Testing
the challenge the problem ideas ideas ideas

We had the privilege to work together with the Design Thinking expert Yi-Cong-Lu, who guided us
throughout the process with great experience, patience, and innovative methods.

Empathize  Phase 1:understanding the challenge

m In the first phase our aim was to understand the context and needs of the "user” -
\\/ in our case, students and teachers. Each participant was asked to interview
at least 2-3 students, teachers or anyone else who might be relevant for
understanding needs relating to HE in Germany and Israel. In order to create a
certain framework for the interviews we defined several assumptions concerning challenges
in Holocaust Education today.

1. Students that don’t have a biographical connection to this topic feel that it is not their history
and therefore is irrelevant to them.

2. Due to the long time that has passed, students feel that this theme bears no connection to
their lives or to the present-day.
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3. Without witnesses that are still alive, it turns into merely another chapter in the history book,
becoming ever more difficult to understand what happened and to be emotionally engaged.

4. There are different expectations among teachers and students: the conveying of values vs.
memorizing data in order to pass exams.

Furthermore, we agreed to focus on two main mediums which we view as the most important and
challenging ones in which Holocaust Education takes place. The first one is memorial sites and museum
visits. Taking students to a memorial site or museum as part of teaching about the Holocaust is very
common in Germany, as well as in Israel. For many students this is the main activity they engage in
when learning about this topic. We defined two general assumptions about these visits:

1. Many students seem bored and disconnected during visits to memorial sites and museums.

2. Students feel unprepared and cannot connect the visit with other activities afterwards.

The second medium in which Holocaust Education takes place in is the classroom. After discussing the
main challenges that our teachers face when teaching the Holocaust in their classrooms, we formulated
two main assumptions:

1. Many teachers face growing difficulties teaching this topic due to the students’ multicultural
background and the distantness of this historical event.

2. Teachers face resistance to learn about or deal with this topic from students that feel as if it
either threatens their identity or their narrative of history.
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The aim of the interviews was to understand whether these assumptions were relevant to students and
teachers and to understand which other issues were important to them.

Participants conducted in-depth, open interviews. It was important for us not to let the interviewed
students and teachers be influenced by our assumptions, but rather let them speak freely about what
concerns them. The participants were instructed to stay open-minded and go along with what the
interviewees wanted to talk about.

Define Phase 2: defining the problem

After gathering the information via in-depth interviews, we now had to make

sense of the insights we had received. In both national groups the participants

“unpacked" their interviews and categorized the information they had received.

This then helped the participants to define the core problems (or core needs)
of the students and teachers they had interviewed. In the next step they formulated several "points of
view" reflecting the main assumptions from the interviews.

German group:

In order relate this topic to their own lives, students need biographical stories that evoke their
empathy or cause them to identify themselves with the fate of the affected people.

Students want to know how a dictatorship works. Therefore, it's important to understand how
ordinary people transform into perpetrators.

Students are often disappointment of visits to memorial sites.

Students feel that their their needs, questions and wishes are not always addressed by guides at
memorial sites.

Israeli group:

Manystudentsareleftwithhorrificassociationsthataredifficult forthemtoprocessafterlearning
about the Holocaust or visiting museums and memorial sites. They feel that their teachers don’t
dedicate enough time to the processing of these feelings.

Studentshavetheneedtoconnectthetopictocurrentissuesbutfeelthattheirteachersarehesitant
to do so.

Students feel that teachers often do not speak “their language” and don'’t pay attention to their
cultural and biographical background.

Arabic students are hesitant to learn about this topic as they feel that no space is given to their
painful past and identity.
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All participants eventually metin person during the study trip to Denmark. In a long session with design
thinking expert Yi-Cong, the different "points of view" that had been gained from the interviews were
discussed and common core problems were defined. The core problems were translated into three
"how might we" questions. These questions are used to define the design challenge that is then tackled
by participants in the ideation phase.

1. How can we bring the interests of students and teachers together?
2. How can we help students empathize with others and relate to the perspectives of others?

3. Howcanmemorialsitesandmuseumshelppreparethestudentsbetterbeforeavisitandhow
can the content of the visit relate to following school activities?

Tdeate  Phase3— developingideas

I : Three teams were formed, each one of them taking on one of the design
’ ?,D S challenges. In this phase, different methods of brainstorming were used to begin
] “thinking outside the box" and generating as many ideas as possible (there is no

such thing as a "bad” idea). This was done in order to look for alternative ways to
view the problem and find innovative solutions for it. Each team ideated about 10 different ideas and
then decided on one that they wanted to develop in greater detail.

V/:;;—;L‘:n VIRV L s

Design Thinking session in Copenhagen
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Phases 4 and 5:
prototyping and testing

The teams now had to produce a visible version of their idea
— a prototype. In the case of our participants, they either

developed lesson plans/descriptions or museum activity descriptions.

In the testing phase the participants presented their newly developed methods to colleagues and
students in order to receive feedback. This was helpful in order to rethink and improve some aspects of
the lesson and activity descriptions. The methods developed by our participants are presented in the

next section of this brochure.

We view this brochure and its use as
part of the design thinking process
and hope that other teachers will
"test” the presented methods and
better them through the feedback
they will receive from their "users” -

the students.
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The gap between the interests of the students

n
1" Challenge 1: and the topics being taught.

J

Rationale

In Interviews with students from different types of schools, it became clear that they are very
interested in Hitler's persona, and that this is displayed during history lessons. The learning
module that was developed aims to address this interest and to use it in order to arouse interest in
other topics. The goal was therefore not to create new teaching materials, but rather to reorganize
existing materials in a student-oriented framework.

Students are immersed in a popular culture that focuses heavily on Hitler's persona in historical
films, documentaries, and books. Frequently, this results in a notion of Hitler as an individual
perpetrator and sole "villain”. In contrast, history lessons tend to focus on the processes and
structures of National Socialism and emphasize the responsibility of individuals. This discrepancy
is what this learning module seeks to resolve. In the course of the lesson, the students' questions
are connected to the curriculum content. In the process, the myth of Hitler as a largely individual
perpetrator, a figure seducing a powerless population, will be deconstructed. The exaggeration of
Hitler's role in the National Socialist system was also evident in the student interviews.

“We didn’t talk about Hitler at all!”:
Deconstructing Students’ conception(s) of Hitler

he reall

hat did most s iy

Method Z/rmaulg’ oy cuch a brilliant
. o cpeaker?

In this learning module, about the

the curricular guidelines are Holocaust?

based on students’ ideas about

. | Why did he
Hitler as a person, in order to make them hate the ]ewc
useful for a deeper examination Rl
of the Holocaust and the Nazi

. . How did
past. The aim of the learning he di
module'is to broaden the . 9
) t ﬁf a/o’le. WA ¢ h
perspectives of students at wag he

and to strengthen their < d e A% \ like as ?P’:fvzte
understanding of the ~ ' AN person: Did he

have friends?
value of democracy.

[1] In this context, modules mean teaching units that can be used freely and can be shifted at any time within the series. They are flexible in terms of
the amount of time, thematic emphasis, and complexity.
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The module is aimed at students aged 15 and older. In order to understand National Socialism in its
historical context, student groups should, ideally, be familiar with the Weimar Republic and its crises
as a young democracy. It would be ideal to use this learning module after a lesson on the National
Socialist seizure of power. The scope of the teaching sequence is flexible, but should be based on the
requirements of the curriculum of the respective country.

The learning module will be described below in greater detail. At the beginning, the teacher will collect
questions regarding Adolf Hitler. This can be done while displaying a portrait of him.

What did most
Germang know
about the

Holscaust?

Was he really
£ - cuch a good

How did 7
he do all é
that alone? What wae he gp ea eko
like as a private
person? Did he

have friends?

Using these questions, an Advanced Organizer will be designed based on the students' interests. The
module offers flexibility, since it can be tailored to the needs of the teacher and the students, as well as
to the curriculum of the respective country.

During research for this project (interviews with students and teachers at a high school in Cologne, a
district school in Hamburg, and an integrated high school in Berlin) it became clear that there is a strong
similarity between questions that students asked about Hitler. The learning groups surveyed were very
diverse, yet multiple overlaps were found in terms of the questions asked. We therefore believe this
learning module is very applicable for multicultural classrooms. Frequently asked questions have been
gathered in the image accompanying this article. In the case of time constraints, these prototypical
student questions may also be used by the teachers.

In order to clarify the concept, an example module will be outlined below. The overall guiding question
of the series is: Hitler - Individual Perpetrator or Collective Responsibility?

In this example, the question "was he really that good a speaker?” was extracted from the Advanced
Organizer. The following aspects could be analyzed using this question: Hitler's rhetoric (speech analysis),
propaganda, mass media. As described above, each learning module can be filled with readymade
materials.

One possible suggestion which will be elaborated on is working with the "Speech to the German Youth"=.
The speech is suitable because it relates to the world of teenagers. Additionally, there is a wide base of
materials for teaching about this speech. It is, for example, possible to play video excerpts of it.

[2] https://www.schule-bw.de/faecher-und-schularten/sprachen-und-literatur/deutsch/sprache/analyse-reden/hitler-rede-jugend-1935.pdf (As of:
05/21/2022)

31


https://www.schule-bw.de/faecher-und-schularten/sprachen-und-literatur/deutsch/sprache/analyse-reden/hitler-rede-jugend-1935.pdf

Image source: https://www.dhm.de/lemo/kapitel/
ns-regime/ns-organisationen/hitler-jugend html

As an introduction, a picture of a Hitler Youth event can be displayed, and students will be asked to
describe it. By studying the image, the students develop an interest in the guiding question and assess
whether Hitler's rhetoric contributed to the mobilization of young people. Students will then identify
criteria that characterize a compelling speech and apply them to it.

After criteria-based analysis of the speech, students are asked to evaluate the lesson’s question. Students
might conclude that Hitler's articulation and manner of presentation are grotesque, absurd, almost
embarrassing. In order to connect the topic to more current issues, it would be possible to compare
the speech with speeches by present-day right-wing populists or online contents published by far-right
youth movements. This creates a further link between the reality of students today and the relevance of
the topic. The conclusion of each segment is then linked to the module's broader question and the main
outcomes of the lesson are recorded in the Advanced Organizer.

As a result, there is a gradual deconstruction of Hitler's persona over the course of the module,
culminating in a final discussion about its central theme. During the segment, and based on the overview
in the Advanced Organizer, students should come to the conclusion that Hitler was, by no means, acting
as an "individual perpetrator’ who seduced the unaware masses. Instead, individuals' possibilities for
action and the responsibility of each individual in society should be reflected. The students establish
a connection to the present and recognize the possibilities at their disposal and their responsibility to
speak out against anti-democratic trends. In order to take into consideration their basic interest in Hitler
as a person, connections can be made to Hitler's biography.

The following quote by theater director Guy Cassier is useful for reflecting on the guiding question:
"The real danger, especially in uncertain times, is the ordinary people who form a state together. The
real danger is me, it's you. Without us, Hitler and [Stalin] are nothing but loudmouths full of hatred and
impotent fantasies of violence”
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Gaining the perspective of others: empathy,

.l" Challenge 2: choice and responsibility.

J

Rationale

The teaching of history at school serves to understand political and social contexts and their
historical interactions. The pedagogical goal of this is to make the effects of historical events,
processes and decisions on people's lives, their culture and their social situation visible and
comprehensible.

In the context of National Socialist policies against the Jews, the entire non-Jewish German
population - adults as well as children and young people - were actively or passively involved in
the measures against Jews: in the boycott of Jewish business people on 1 April 1933, in the gradual
separation of the Jews from society and commerce, from schools to employment bans to the
proclamation of Jew-free” communities, in the robbery and subsequent sale of Jewish property,
and finally as spectators in the deportation of fellow Jewish citizens.

There were also numerous people who denounced Jews or their supporters out of ideological or
opportunistic motives and thus accepted their murder.

The myth of "not having known anything"” has long been disproved by historical research, and thus
it is not exaggerated to attribute at least "silent complicity” with Nazi terror to a large part of the
German population.

The aim should be to sensitize students to both the political and social processes and motives
for participating in the measures against Jews, as well as to resistance, social pressure and fears.
It is important to differentiate between the perspectives of the perpetrators, the victims and the
bystanders and to become familiar with the each one.

Pupils should learn the way in which every citizen could be an actor, an accomplice, a profiteer
or a victim of anti-Jewish Nazi measures. For this purpose, one should use concrete examples
that provide opportunities for identification and empathy with those who suffered or those who
struggled to reach the right decision. The aim is to create an awareness of the fact that anyone
can find themselves in situations that force them to make decisions: in extreme cases, about life
and death. Each person bears responsibility for his/her decisions, as well as for doing nothing.

Everyday situations in the era of National Socialism are didactically suitable for discussing the
decision-making of people. They are suitable for dilemma situations in which, at first glance, there
is no real alternative for those involved, or where the alternative is a choice between several bad
options.In order to analyze such dilemma situations, it is advisable to examine the perspectives of
the different actors, their view of the situation, their interests and the constraints they face. This
aids the understanding of the attitudes and values behind the decisions, and can fuel a discussion.

In a learning environment where the family histories of many pupils do not directly relate to
National Socialism, learning concepts that promote empathy can help make students aware of
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fundamental, universal values and their relevance for shared living in a multicultural, democratic
society.

Methodologically, photos of relevant situations and real stories
of affected people are suitable for this.

Pupils can thus be sensitized to current divisive ‘ﬂ ve
tendencies in society and political decisions that lwa\’g
favor them and be addressed on an emotional level. You /¥
haice'
2 C
Method 1:

“One always has a choice”

Problem and goal

Pupils are mostly familiar with the history of the Holocaust Duration:
from films and books. It is difficult for them to put themselves
in the shoes of the people affected and the actors.

45-60 minutes

One goal of this image-based approach is to give students an empathetic approach to people suffering
fromdiscrimination and degradation during National Socialism. Likewise, the situation and the alternatives
for other actors and spectators are to be analyzed and discussed. One can also discuss whether robbery
and criminal acts could have been prevented by means of enthusiastic support for the victims.

At the end of the unit, the question of freedom of choice and possible consequences of active and
passive decisions should be discussed. "You always have a choice” - one bears responsibility for active
actions as well as for doing nothing.

Tasks

1. Whole group: introduction of the medium; distribution of the photos
2. Formation of small groups

3. Look at the photo and describe the situation and the different groups of people depicted in it. What
do you notice? What are the roles and attitudes of the people in the picture?

4. The picture shows spectators of the scene. Describe the perspectives of these people and their
potential attitudes (e.g. indifference, curiosity, concern, approval, rejection, helplessness, anger,
resistance, etc.).

5. Put yourselves in place of individual spectators. What do you feel? What would you do? What
consequences could your actions have? Write down the thoughts of the person you have chosen.
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6. Discuss among the spectators (bystanders) and evaluate the situation and consider what to do. What
is the importance of feeling afraid in this process? Take notes on this discussion for presentation to
the whole group.

7. Return to the whole group. Presentation of the results of the questions and discussion (3-6)

8. Final discussion: how significat is the feeling of fear among the viewers? How are people manipulated
and controlled?

Materials:

Deportation of Jews

in Lérrach (Baden) on
October 22, 1940 to the
French internment
camp Gurs.

https://www.
gedenkstaetten-bw.de/
deportation-1940

Third deportation of Jews
from Wiirzburg on April 25,
1942, Martin-Luther-Street
in Wiirzburg

https://wuerzburgwiki.
de/wiki/Deportation_
der_Juden#/media/
DateiJudendeportation_
Wuerzburg_19420425_
18910.jpg
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Crowd at an auction of
expropriated households
of deported Jews in the
Hanau area, 1942

https://wwwlootedart.com/
RS1YAS473481

Vienna 1938: After Austria's
"annexation" to the
German Reich, Jews are
forced to clean the streets.

https://dewikipedia.org/
wiki/Reibpartie#/media/
Datei:Austrian_Nazis_ k
and_local_residents_ '
watch_as_Jews_are_ [
forced_to_scrub_the_
pavement_after_Nazi_
annexationjpg

Idea 2:

Stay or emigrate?

Situation

In 1934, the Levi-Steiner family was faced with a difficult decision: to either emigrate or stay in Germany.
After the Jewish doctor Hans Levi married the non-Jewish Brigitte née Marquardt, he lost his job in a
psychiatric hospital as part of the "Aryan Paragraph’. Restrictions on Jews in Germany became increasingly
sever and the young family managed to obtain a visa to emigrate to the USA. In January 1935, Hans and

36



Brigitte Levi traveled with their two children Uschi and Nick on board the MS Europa from Bremerhaven to
New York. Despite the request to comply, Hans' parents, Dr. Julius and Sara Levi refused to leave Germany.
They could not believe that their Germany had become a murderous dictatorship. After Dr. Julius Levi's
death in 1937, Hans and Brigitte urged his widow, Sara, to join them in the USA. She refused.

Sara Levi was deported from her hometown Minsingen to Theresienstadt in 1942. She died there on
10.6.1943.

Tasks

Stay or emigrate?

1. Put yourself in the shoes of Hans and Brigitte Levi, as well as in those of Dr. Julius and Sara Levi.
Consider that during 1933 and 1934 they cannot yet know how the situation for the Jews in Germany
and Europe would deteriorate ever year, culminating in the Holocaust.

2. In a table, compare arguments for staying with arguments for emigration to the USA.

3. As a group, discuss the arguments in favor of the Levi family staying in Nazi Germany, as well as
arguments for emigration to the USA.

Grandparents Dr. Julius and Sara Levi Grandmother “Sérle” Levi with little Ursula
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Hans and Brigitte Levi
with little “Uschi”

Brigitte Levi-Steiner with
her son Nicolas

Steamboat MS Europa with
Jewish refugees on board

=

First visit in post-war
Europe 1948: Hans, Brigitte,
Uschi, and Nicolas

Photos from the private archive of Dr. Nicholas Steiner (died Jan. 25, 2019), published in: Lebens Wege,
Mdinsinger Jahrbuch 2016/17 (9th and 10th volumes), ed.: Geschichtsverein Miinsingen e.V.
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-*_ Challen .‘e‘ 3: Building a meaningful connection between
8€ 3’| the students and the museum/memorial site:

I
A visit that relates and complements what is

being learned in school.

Problem Statement

The problems we identify and which we aim to resolve:
1. We noted that all excursions are basically identical. As a result, students often find them
uninteresting.

2. Students study the topic in school but the information presented during a visit to the site doesn't
necessarily broaden what they already know.

3. When students have not been prepared for the visit and there is no correlation between what
was taught and what is actually presented on-site, they can easily become bored. This happens
because they lack prior knowledge or, alternately, because they are learning the same content
yet again (which in turn increases the probability of boredom).

4. Memorial site guides need to "reinvent themselves’ for each group, without sufficient preparation.

5. How can an excursion's value and impact be empowered for students, for schools and for the
memorial site/museum?

Museums and memorial sites are important institutions for preserving and teaching heritage, culture
and history, and for learning about them.

We believe thatin order for visits to be more valuable, and in order to form a meaningful bond between
students and memorial sites/museums, changes must be made in the communication and joint work
between the schools and the sites.

Main Insights:

In order to define the problem we presented, we held interviews with students, teachers and key figures
atvarious memorial sites/museums (educational coordinators, principals, etc.)

1. The needs of diverse types of students must be addressed

Interviews we conducted with numerous high school students enabled us to identify two types of
students:

1. Students who have a thirst for knowledge: students who look forward to expanding their
knowledge during the visit.

2. Students who want to “feel”: in other words, to undergo an emotional experience during the visit.
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For example: in interviews we conducted with students returning from journeys to Poland (which
last one week and take students to various camps and memorial sites), we asked what they
thought the program was lacking.

- One student noted that what made studying history significant was the knowledge conveyed
by the guide/teacher as information, facts, large scale processes, and so on.

- By contrast, another student noted that history would become relevant for her if, during
studies, there was an emotional connection via personal narratives, meeting witnesses,
poems, art and more.

These answers are antithetical to each other, but as educators we know that different people
learn differently. When we aim to produce a project that enhances visits by students at memorial
sites/museums, we must be aware that the visit itself, the preparation for it and its summary,
must be varied in terms of the knowledge it provides and the way that is taught.

Preparation prior to visiting a memorial site/museum is vital

An interview with a well-known museum guide in Israel raised challenges he copes with when
guiding:

- Disruptions and lack of attentiveness on the students' part.

- A lack of connection between the knowledge students came with and the central body of
knowledge provided during the excursion.

- Lack of cooperation on the teachers' part.
- Guiding that is unfitting to the age and/or nature of the group.

- Amismatch in the group's expectations of the excursion.

The excursion must be linked to a study program conducted in school

Teachers and guides have reported that the content conveyed at memorial sites/museums often
doesn't correspond to material studied in class. This disconnect causes confusion among students
and a sense of missed opportunity among teachers leading the educational process.

Additionally, the disconnect between what happens in the classroom and what takes place at the
museum makes the onsite excursion redundant to teachers and students alike, especially since
the studied material doesn't appear in exams or study plans. This results in an excursion that is
little more than enrichment at best, and merely a field trip at worst. In the end, the result is that the
guide's role is to "get through the day’, the teachers' role is to make sure everyone is quiet and the
students’ role is to behave correctly.
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A summary and processing activity is vital

Memorial sites/museums tend to present content in ways that arouse both the visitor's emotions
and intellect. Student trips, on the other hand, are quite brief. Many students report a feeling of
informational and emotional overload at the end of excursions, and that calls for a processing and
summarizing experience.

It is vital for students to be actively involved during the tour

Guides and teachers noted that students’ attitudes are often passive - the teacher/guide’s role is to
‘spill"information, and the students' role is to "absorb” it. Generally, information is gathered through
listening, writing and occasionally providing correct answers to questions.

Project Definition:

Our initiative is a layout for creating an educational process which makes visits to memorial sites/
museums more connected and linked to the learning process conducted in schools. The hereby
presented layout establishes the educational logic (with several proposals and methods), followed
by a practical demonstration.

This layout is relevant for both memorial sites/museums and schools.

A MEANINGFUL MEMORIAL SITE/MUSEUM VISIT

The objective:

Based on the central insights, we defined several activities that can contribute to a meaningful

memorial site/museum visit, as follows: preparatory work that integrates all factors involved in the

excursion, linking the excursion to the school's study plan, a processing and summarizing activity
and active student involvement during the visit.

1.

PREPARATION
I. Preparing the teaching staff

Teachers are the force driving students, they provide the link between the tour guide and the
students. Well-prepared teachers that know what to expect are vital for both the tour guide (who
also benefits from having information about the students in advance) and the students (because
their teachers prepare them for the visit).
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III.

When teachers are on board with the program, it can positively impact the visit. It can enable the
guide to ask more focused questions, to adapt questions to the students' level of comprehension
and to suggest altering the visitin away that caters to the specific group, etc. Ateacher undergoing
appropriate preparation ceases to be merely a disciplinarian, and becomes an active educational
partner during the visit and a more meaningful teacher in the classroom after it.

Preparing the students

Visiting a memorial site/museum is not an everyday activity in formal education. It is a new,
unfamiliar space, far from the familiar environment. In this new space students encounter
numerous visual stimuli, which is a major challenge for students with ADHD, as well as social
stimuli, such as who sits next towhom, etc. Memorial site/museum visits often expose students
to new knowledge and sometimes make them feel like they are undergoing an exam when
questions are directed at them.

These are just some of the reasons why preparing students in advance of a memorial site/
museum visit is so important.

Preparation must adjust their expectations on several levels:

The physical level: "Where are we going? Is the place large or small? How long will we be there?
What kinds of exhibits will be displayed? What about food, drink, etc?”

The sodial level: "Who is going? How large will the group be? Which friends of mine will be
joining?”

The information level: "What will we learn? Do I need to know anything in advance?"

Preparing correctly not only minimizes students’ concerns but also, primarily, arouses positive
expectations and excitement before the visit. Groups of students arriving with a positive
attitude are more likely to have a successful, attentive tour.

Preparing the tour guide

A successful tour is structured to match a specific group. Preparing the guide is vital since it
allows him/her to adapt the visit to the group’s needs as much as possible. The guide needs to
know several basic items which influence the tour's nature, such as who is in the group, how
many they will be, what their age range is, whether any of them have learning disabilities,
physical disabilities, etc.

When possible, it is helpful to have access to more nuanced details such as which teaching
methods "work” in class, what knowledge do the students already have, what do the teachers
view as the tour's objective, what will the group undergo before and after the visit, etc.
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2.

Linking the visit to content taught in class

Visiting a memorial site/museum can become the highlight of a study process:

- Initially, as an introduction to the topic.

- Furtheron, asanopportunity to engage with the material and expand the students' knowledge.
- Finally, as a place where students can express what they studied.

When there’s a link between the contents of a memorial site/museum visit and the school's study
plan, learning becomes more meaningful and valuable. The memorial site/museum can have the
role of preserving and conveying heritage, as well as of emotionally linking students to the theme.
The teaching staff can use materials conveyed during the visit to emphasize and reinforce material
taught in the classroom, or as a highlight of the learning process.

An interesting angle on the "realignment” process occurs in a pilot that will run in Israel next year.
Israel's Ministry of Education has begun an initiative on the subject of "heritage” for grades 3-6.
The ministry will allocate memorial site/museum visit budgets for sites that offer tours that relate
to content taught in class. The only condition is that visits must be written down in the format of
lesson plans so that teachers can integrate them into the annual curriculum.

Processing and summary activity

Time for questions, such as: "what did I experience during the visit"? "what was interesting/new"?
‘what surprised me"? "what moved me"? "what disappointed me"?

A processing and summarizing activity increases the value of memorial site/museum visits from the
students’ perspective, and can reinforce their link to materials studied in class.

Student involvement in the visit

When a visit puts students in an active role,
they undergo an experience of discovery, 5800-},1'
enhancing their learning experience.

43



The three-stage method

We propose a three-stage method for an in-depth significant memorial site/museum visit:

Stage ONE will include at least a lesson or two in which students

rior to . : .
Zw vicit undergo preparation, duringwhich:
o N A.The central topics on which the site focuses will be presented.
1 B. Interest and a personal connection towards the visit.

It is important to conduct the preparatory lesson(s) at least a week or two before the memorial site/
museum visit.

The lesson plan will be structured by the memorial site/museum team, and teachers will then add finer
details.

Following are guidelines for a preparation lesson:

1A: Begin the lesson by presenting
the topic. It is important to link to the
continuity of study materials taught [hic act

m
beforehand in class. A onth

Example: maching, ”

% 18 Titled “c,

earf:‘: Has a Name, ” The pur,b;i':’ f

N 70U next unit i ¢, appl X
faces ¢, 4 Few of ¢4, e

S murdered v th, oS

1B: Creating a personal connection by a/acaagt

artistic expression or by relating to an object,
followed by a creative activity / learning /
writing after the encounter with it.

Forming a personal connection is of utmost importance for the preparation process. It raises the student's
motivation, curiosity about the learned content, and is critical for the visit's success, driving attentiveness
andinvolvement.

The creative activity / learning / writing helps create a connection and relationship between an inanimate
object and a living human.

It is the same dialogic learning process that turns study into “a personal process which activates the
student, moves the student and provides the student with the experience of discovery.”
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Methods for forming a personal connection

Divide the students into groups of 5-6 participants.

Each group receives an object / image of an object, with a personal story of a historic figure relevant
to the memorial site/museum. It is important for stories to relate to the figure's moments of conflict.

For example: an excerpt from the diary of a pioneer deliberating over whether to return to Europe

because of the difficulties of working the Land of Israel.

Together with the object, the group receives brief information summarizing the story. Where

possible, an internet link can be added to expand on it.

Each group must answer several questions:

Background information on the person connected to the object, such as age, family,
movements or groups he/she is identified with.

The geographic location and timeline of the person’'s Holocaust story, such as when the story
took place, how the Holocaust events influenced the figure, and how the story ends.

Which questions would we want to ask about the person's biography?

Which dilemmas did the figure face? At what point in the story did the figure take an active
role, and what do you think led the person to decide on that specific action?

Would you have acted differently in that person's place?

Each group chooses an artistic medium for presenting the story to the class, such as a short play,
writing the story in their own words and reading it out, a picture, a living statue, a photograph of a
significant moment in the story, etc.

An example of an object with a story
involving conflict:
Bluma Wallach’s glasses.

A group of students receives a photo of
Bluma Wallach's glasses together with
an information excerpt/link to a page on
the Yad Vashem website.
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1c: Summarizing the lesson and reviewing the outcomes
Holding a round presenting the groups' outcomes. This way the entire class is exposed to a range of stories
and, additionally, experiences peer learning, an important learning method in the 215 century.

It is important to allow time for this stage in the lesson. Should there be insufficient time, allocate an
additional lesson, allowing all students to have enough time to present what they learned.

1D: provide technical details about the visit

The teacher will provide the students with as much technical details as possible. This will include when
the visit takes place, how long it takes to travel to the location, how long the visit will last, what items the
students need to bring with them, etc.

Dukfng Stage Two is held on the day of the visit. It includes an active
the vicit task, whether individual or in a small group, which constitutes
part of the tour.

The task is to find a point of personal connection for each
student during the visit to the museum.

(H

Our proposal is to use the following method:

Find the correct location or area for the object / image on which you worked in class (or find a story
similar to the one you learned about, or take a photo of an object that reminds you of it).

Example of the object’s location: Bluma Wallach’s glasses will be next to her photograph in the fitting
exhibition hall at Yad Vashem.




Aﬂ'ek Stage THREE provides the students with significant continuity

the vieit to the experience. This lesson's objective is to emotionally

and intellectually summarize things by “connecting the dots"

v The outcome of this summary may be a school exhibition, a
3 classroom presentation or even a social media clip.

The lesson’s outline will be structured by the memorial site/
museum team and can be adjusted and fleshed out by the teaching staff.

Following is a summary lesson outline:

Stage A: Summarizing the visit via guiding questions.

Remembering the visit together.

Examples of guiding questions:
- What did the visit include? Which exhibits did we see?
- Which exhibit did you look at that helped you understand the period?

- Which exhibit did you see that helped you better understand the story related to the figure / object?

Stage B: Producing a summarizing outcome by emotionally processing the visit
Students will produce a summarizing outcome of their visit.

We recommend starting with a personal writing task that invites students to reconnect to the visit and to
the figure they learned about.

Afterwards, students can creatively express their insights.

Examples of writing tasks:

- A dynamic encounter with the figure: If I were to meet that figure, what would I ask that person /
tell that person / suggest that the person do?

- What is the figure's personal conflict? Have I encountered a similar conflict in my life?

Possible outcomes: an exhibition of creative works / writing answers in a diary-excerpt form /
creating a social media “story” / producing a podcast.
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Ergebnisse des Projekts: Die drei Herausforderungen




(

Der Unterschied zwischen dem was die

n
Herausforderung 1: TS . )
.¥ 8 Schiiler:innen interessiert und dem was

d unterrichtet wird.

Rational:

Durch Interviews mit Schilerinnen verschiedener Schulformen wurde deutlich, dass diese ein
grolBes Interesse an der Person Hitlers in den Geschichtsunterricht mitbringen. Die vorliegende
modularisierte Planung soll diesem Grundinteresse der Schuilerinnen gerecht werden und dieses
Interesse nutzen, um Motivation fir andere Themen zu wecken. Der Fokus liegt dabei nicht auf der
Neuerstellung von konkreten Unterrichtsmaterialien, es soll vielmehr darum gehen, vorhandenes
Material neu zu ordnen und einen schilerinnen-orientierten Rahmen zu schaffen.

Die Lernenden sind umgeben von einer Geschichtskultur, die in Filmen, Dokumentationen und
Blichern stark auf die Person Hitlers fokussiert. Haufig resultiert daraus die Vorstellung von Hitler
als Einzeltater und alleinigem ,Bosewicht". Demgegentber steht ein Geschichtsunterricht, der
eher die Prozesse und Strukturen des Nationalsozialismus thematisiert und die Verantwortung
des Einzelnen hervorhebt. Diese Diskrepanz will die vorliegende Planung zusammenbringen. Im
Verlauf der Unterrichtseinheit werden die Fragen der Schilerinnen mit den Lehrplaninhalten
verkntpft. Dabei soll der Mythos, Hitler habe mehr oder weniger als Einzeltdter agiert und
die machtlose Bevdlkerung verflhrt, aufgebrochen und dekonstruiert werden. Diese in der
offentlichen Wahrnehmung befeuerte Uberh6hung der Rolle Hitlers im nationalsozialistischen
System wurde auch in den Interviews mit den Schilerinnen deutlich.

»Wir haben ja gar nicht liber Hitler gesprochen!"
Dekonstruktion der Hitlervorstellung(en) von Schiiler:innen

In dieser Sequenz werden die , War er wirklich
curricularen Vorgaben Was W"“’?e“ die ¢o e/n quter
Deutsechen dber den = e cr?
ausgehend von den 9 P :
Holscaust

Schulerinnenvorstellungen um
die Person Hitler angeordnet,

um diese fur eine tiefgreifendere M/ar‘um hat
Auseinandersetzung mit dem Holocaust er die ]a;feh i
und der NS-Vergangenheit e
fruchtbar zu machen. Durch Wie hat er

die daraus resultierende das alles allein

Perspektiverweiterung wird gemacht? o cr

im Rahmen der modularen’ ]
Reihenanordnung die thematische ,;fr:::fje/;/atte “

Relevanz und Demokratiestarkung fur die

[1] Module meinen hier Unterrichtseinheiten, die frei einsetzbar sind und beliebig innerhalb der Reihe verschoben werden kénnen. Sie sind in Hinblick
auf Zeitumfang, thematische Schwerpunktsetzung und Komplexitdt flexibel..
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Schilerinnen erfahrbar gemacht. Module meinen hier Unterrichtseinheiten, die frei einsetzbar sind
und beliebig innerhalb der Reihe verschoben werden kénnen. Sie sind in Hinblick auf Zeitumfang,
thematische Schwerpunktsetzung und Komplexitat flexibel.

Die Reihe richtet sich an Schilerinnen ab 15 Jahren. Die Lerngruppe sollte idealerweise mit dem
historischen Kontext der Weimarer Republik sowie den Krisen der jungen Demokratie vertraut sein, um
den Nationalsozialismus in diesen Kontext einordnen zu kénnen. Es wirde sich anbieten, die Module
dieser Reihe an eine Stunde zur Machtibertragung/Machtergreifung anzuschlieRen. Der Umfang
der Unterrichtssequenz ist flexibel, sollte sich aber an den Vorgaben des Lehrplans des jeweiligen
Bundeslands (Deutschland) oder Landes orientieren.

Wae wuscten die
Deutschen dber den
Holscaust?

Warum hat

Uar er wirklich
o ¢o ern quter

q ,brecher?

Wie hat er
das alles allein

ht?
sema Wie war er

privat? Hatte er
Freunde?

s,

Hier soll die Sequenzplanung zum konkreteren Verstandnis genauer beschrieben werden. Die Lehrkraft
sammelt am Anfang der Sequenz die Fragen der Schilerinnen in Bezug auf Adolf Hitler, zum Einstieg
kann beispielsweise ein Portrdt der Person genutzt werden.

Anhand dieser Fragen wird ein Advanced Organizer basierend auf den Interessen der Schilerinnen
konzipiert. Die Rahmung der Reihe bietet eine maximale Form der Flexibilitat, da die Module an die
Bedurfnisse von Lehrkraft und Schulerinnen sowie an den Lehrplan des jeweiligen Bundeslandes
(Deutschland) oder Landes angepasst werden kénnen. (In der Recherche zu diesem Projekt (Interviews
mit Schilerinnen und Lehrkraften an einem Kdlner Gymnasium, einer Hamburger Stadtteilschule und
einer Berliner Integrierten Sekundarschule) wurde deutlich, dass es zu einer starken Ubereinstimmung
bezlglich der Schilerinnen-Fragen kommt. Die befragten Lerngruppen sind sehr heterogen, dennoch
ergaben sich bezlglich des Erkenntnisinteresses zahlreiche Uberschneidungen. Wir leiten dadurch eine
Anwendbarkeit der vorliegenden Sequenz in multikulturellen Klassenrdaumen ab. Haufig vorgekommene
Fragen wurden im Bild zu diesem Artikel gesammelt. Im Falle von Zeitmangel kénnen auch diese
prototypischen Schilerinnen-Fragen im eigenen Unterricht genutzt werden)

Um die Herangehensweise zu verdeutlichen, soll im Folgenden ein Beispielmodul skizziert werden. Die
Ubergreifende Leitfrage der Reihe lautet: Hitler — Einzeltater oder kollektive Verantwortung?

In diesem Beispiel wurde die Frage ,War er wirklich so ein guter Sprecher?" aus dem Advanced
Organizer entnommen. Folgende Aspekte kdnnten zu dieser Frage untersucht werden: Hitlers Rhetorik
(Redeanalyse), Propaganda, Massenmedien. Wie oben bereits beschrieben, kdnnen die einzelnen Module
der Reihe mit eigenem Material gefullt werden.

Ein moglicher Vorschlag, der hier exemplarisch erldutert werden soll, ist ,Die Rede an die deutsche Jugend" >

[2] https://www.schule-bw.de/faecher-und-schularten/sprachen-und-literatur/deutsch/sprache/analyse-reden/hitler-rede-jugend-1935.pdf (Stand: 21/05/2022)
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https://www.schule-bw.de/faecher-und-schularten/sprachen-und-literatur/deutsch/sprache/analyse-reden/hitler-rede-jugend-1935.pdf

Bildquelle: https://www.dhm.de/lemo/kapitel/ns-regime/
ns-organisationen/hitler-jugend.html

Die Rede eignetsich durch den starken Lebensweltbezug, da sie sich an die Altersgruppe der Schilerinnen
richtet. Zudem gibt es eine breite Materialgrundlage, so ist es beispielsweise mdglich, Ausschnitte der
Rede als Videoclip zu zeigen.

Als Einstieg wird ein Bild einer Veranstaltung der Hitlerjugend gezeigt, das von den Schilerinnen
beschrieben wird. Durch die Beschaftigung mit dem Bild entsteht ein Erkenntnisinteresse der Lernenden,
sich mit der Leitfrage auseinanderzusetzen und zu analysieren, ob die Rhetorik Hitlers zur Mobilisierung
so vieler Jugendlicher beigetragen hat. Anschliefend entwickeln die Schilerinnen Kriterien, die eine
mitreifende Rede kennzeichnen, um diese Kriterien auf die Beispielsrede anzuwenden.

Nachdem die Lernenden die Rede kriteriengeleitet analysiert haben, fallen sie ein Urteil zur Stundenfrage.
Moglicherweise kommen die Schilerinnen auf Werturteilsebene zu der Erkenntnis, dass die Artikulation und
Vortragsweise auf sie grotesk, absurd und fast peinlich wirkt. Als Transfer wiirde es sich anbieten die zuvor
analysierte Rede mit einer aktuellen rechtspopulistischen Rede oder der Internetprdsenz einer rechten
Jugendgruppierung zu vergleichen. Damit ist ein weiterer Bezug zur Lebenswelt und zur heutigen Relevanz
der Thematik geschaffen. Im Anschluss eines jeden Moduls erfolgt die Verknlpfung zur Ubergeordneten
Reihenfrage und die Kernergebnisse der Stunde werden im Advanced Organizer festgehalten.

Dadurch erfolgt im Laufe der Reihe eine schrittweise Dekonstruktion der Persona Hitlers, die in einer
abschlieBenden Diskussion der Reihenfrage muindet. Die Schilerinnen sollten im Zuge der Sequenz
sowie anhand des Uberblicks im Advanced Organizer zu der Erkenntnis gelangen, dass Hitler keinesfalls
als ,Einzeltdter" handelte, der die ahnungslosen Massen verfihrte. Stattdessen sollten die individuellen
Handlungsspielrdume und die Verantwortung jedes Einzelnen in der Gesellschaft reflektiert werden.
Die Schulerinnen stellen einen Bezug zur Gegenwart her und erkennen eigene Handlungsspielraume
und die Verantwortung, sich aktiv gegen demokratiefeindliche Stromungen auszusprechen. Damit dem
Grundinteresse der Lernenden an der Person Hitler Rechnung getragen wird, kbnnen Verknipfungen zu
Hitlers Biografie hergestellt werden.

Zur Abschlussreflexion der Leitfrage bietet sich zum Beispiel folgendes Zitat des Theaterregisseurs
Guy Cassier an: ,Die wirkliche Gefahr, vor allem in unsicheren Zeiten sind die normalen Menschen, die
zusammen einen Staat bilden. Die wirkliche Gefahr, das bin ich, das sind Sie. Ohne uns sind Hitler und
[Stalin] nichts als Grofmauler voller Hass und machtloser Gewaltfantasien.
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\ > Hineinversetzen in die Perspektive anderer:
Herausforderung £:| pmpathie, wahl und Verantwortung.

J

Rational:

Historisches Lernen in der Schule dient dem Verstandnis von politischen und gesellschaftlichen
Zusammenhdngen und deren Wechselwirkungenin der Geschichte. Das padagogische Ziel historischen
Lernens besteht darin, die Auswirkungen historischer Ereignisse, Prozesse und Entscheidungen fur das
Leben der Menschen, ihre Kultur und soziale Situation sichtbar und nachvollziehbar zu machen. Im
Kontext der nationalsozialistischen Politik gegen die Juden war die gesamte nicht-jidische deutsche
Bevolkerung — Erwachsene genauso wie Kinder und Jugendliche — aktiv oder passivin die MaBnahmen
gegen Judinnen und Juden involviert: beim Boykott judischer Geschaftsleute am 1. April 1933, bei der
schrittweisen Separation des judischen Bevolkerungsanteils aus dem gesamten gesellschaftlichen
und wirtschaftlichen Leben, von der Schule, (iber Berufsverbote bis zur Proklamation ,judenfreier"
Gemeinden, beim Raub und anschlieBender Veraulerung des Eigentums von Jidinnen und Juden
und schlieBBlich als Zuschauerinnen bei der Deportation von Jidinnen und Juden.

Es gab aullerdem zahlreiche Menschen, die aus ideologischen oder opportunistischen Motiven
heraus Judinnen und Juden oder deren Unterstitzerinnen denunzierten und damit deren
Ermordung in Kauf nahmen.

Der Mythos ,wir haben nichts gewusst" wurde durch die historische Forschung langst widerlegt, und
somitist es nicht Gbertrieben, einem grolRen Teil der deutschen Bevdlkerung mindestens eine stille
,Komplizenschaft" mit den NS-Terror zuzuschreiben.

Zielvon historischem Lernen sollte es sein, die Schilerinnen sowohl fir die politischen und
gesellschaftlichen Prozesse als auch fir die Motive zur Beteiligung an den Mallnahmen gegen
Juden und Jidinnen, als auch fir potentielle Widerstande, gesellschaftlichen Druck und Angste zu
sensibilisieren. Dabei ist es wichtig, zwischen den Perspektiven der Taterinnen, der Opfer und der
Zuschauerinnen zu differenzieren und sich mit den jeweiligen Perspektiven vertraut zu machen.

Schilerinnen sollten lernen, auf welche Weise jede Blrgerin und jeder Blrger Akteur, Komplize,
Profiteur oder auch passiv Leidtragender der antijlidischen NS-Mallnahmen sein konnte. Hierfr
eigenen sich Methoden, die anhand konkreter Beispiele Identifikationsmoglichkeiten anbieten
und Empathie mit den Leidtragenden und um die richtige Entscheidung ringenden Menschen
ermoglichen. Ziel ist es dabei, ein Bewusstsein daflr zu schaffen, dass jede und jeder in Situationen
kommen kann, die zu Entscheidungen zwingen: im Extremfall Entscheidungen Gber Leben und Tod.
Jeder Mensch tragt Verantwortung fir seine aktiven Entscheidungen genauso wie fiir sein Nichtstun.

Alltagliche Situationen zur Zeit des Nationalsozialismus eignen sich als Folie fur solche didaktisch
konzipierten Entscheidungssituationen — z.B. als Simulation von Dilemmasituationen, in denen es
fur die Akteure auf den ersten Blick keine echte Alternative gibt oder wo die Alternative einer Wahl
zwischen Pest und Cholera gleicht. Um eine solche Dilemmasituation zu analysieren, empfiehlt es
sich, die Perspektiven der unterschiedlichen Akteure zu untersuchen, ihre Sicht auf die Situation,
ihre Interessen und die Zwange, denen sie ausgesetzt sind. So kdnnen Verstandnis erzeugt und die
hinter den Entscheidungen liegenden Haltungen und Werte diskutiert werden.
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In einem Lernumfeld, in dem die Familiengeschichten zahlreicher Schuilerinnen keine
AnknUpfungspunkte zur spezifisch deutschen Geschichte des Nationalsozialismus enthalten,
kénnen empathieférdernde Lernkonzepte dazu beitragen, sich grundlegende und allgemein
menschliche Werte und ihre Relevanz fir das Zusammenleben in einer multikulturellen und
demokratischen Gesellschaft bewusst zu machen. Methodisch eignen sich hierzu Fotos von
einschldgigen Situationen und reale Geschichten betroffener Menschen.

Schilerinnen kénnen so gleichzeitig fir aktuelle Spaltungstendenzen in der Gesellschaft und
politische Entscheidungen, die diese beglnstigen, sensibilisiert und auf der emotionalen Ebene
angesprochen werden.

Methode 1:

,Man hat immer eine Wahl.”

e
Problemstellung und Ziel / me‘, en
Schilerinnen sind mit der Geschichte des Holocaust | ’/\,
meistens aus Filmen und BlUchern vertraut. Es fallt ihnen W%

schwer, sich in die Situation der betroffenen Menschen und
der Akteure hineinzuversetzen.

Ein Ziel dieser bildbezogenen Arbeitsweise ist es, den Schilerinnen

einen empathischen Zugang zu den unter Diskriminierung, Raub

und Entwirdigung leidenden Menschen zur Zeit des Nationalsozialismus zu ermdglichen. Ebenso sollen
die Situation und die Handlungsalternativen der anderen Akteure und Zuschauerinnen analysiert und
abgewogen werden. Dabei kann auch dartber gesprochen werden, ob durch energischen Beistand fur
die Opfer Raub und Verbrechen hdtten verhindert werden kénnen.

Am Ende der Einheit sollte Uber die Frage der Entscheidungsfreiheit und moglicher Konsequenzen aus
aktiven und passiven Entscheidungen gesprochen werden. ,Man hat immer eine Wahl" und tragt die
Verantwortung fir sein aktives Handeln genauso wie flr's Nichtstun.

Aufgaben
1. Gesamtgruppe: Einfihrung des Mediums; Verteilen der Fotos
2. Bildung von Kleingruppen

3. Betrachtet das Foto und beschreibt die Situation und die verschiedenen darauf abgebildeten
Personengruppen. Was fallt euch auf? Welche Rollen und welche Haltungen nehmen die Personen
auf dem Bild ein?

4. Auf dem Bild sind Zuschauerinnen der Szene abgebildet. Beschreibt die Perspektive dieser Personen
und die moglicherweise unterschiedlichen Haltungen (z.B. Gleichgultigkeit, Neugier, Betroffenheit,
Zustimmung, Ablehnung, Hilflosigkeit, Wut, Widerstand etc,).
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5. Versetzt euch in die Perspektive einzelner Zuschauerinnen. Was fuhlt ihr? Was wirdet ihr tun? Was fur
Folgen kénnte euer Handeln haben?

Notiert euch Gedanken, die sich die von euch gewahlte Person macht.

6. FUhrt eine Diskussion unter den Zuschauerinnen, in der ihr in der von euch gewahlten Rolle die
Situation bewertet und Uberlegt, was zu tun ist. Welche Bedeutung hat dabei das Geftihl von Angst?
Macht euch Notizen zu dieser Diskussion zur Prdsentation in der Gesamtgruppe.

7. Ruckkehrin die Gesamtgruppe: Prasentation der Ergebnisse zu den Fragen und der Diskussion (3.-6.)

8. Abschlussdiskussion: Welche Bedeutung hat das Gefihl von Angst bei den Zuschauerinnen? Wie
werden die Menschen manipuliert und kontrolliert?

Materiale: \)

Deportation von Juden in Lérrach
(Baden) am 22. Oktober 1940 in das
franzésische Internierungslager Gurs

https://wwwgedenkstaetten-bw.de/
deportation-1940

Dritte Deportation der Juden am 25.
April 1942 in der Martin-Luther-StralSe
in Wiirzburg

https://wuerzburgwiki.de/wiki/
Deportation_der_Juden#/
media/Datei:Judendeportation_
Wuerzburg_19420425_

18910.jpg
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Menschenmenge bei
einer Versteigerung von
enteignetem Hausrat
deportierter Juden in der
Gegend von Hanau, ca.
1942

https://www.lootedart.com/
RS1YAS473481

Wien 1938: Nach dem
LAnschluss” Osterreichs
ans Deutsche Reich
werden Juden gezwungen,
die Stral3e zu reinigen.

https://dewikipedia.org/
wiki/Reibpartie#/media/
Datei:Austrian_Nazis_
and_local_residents_
watch_as_Jews_are_
forced_to_scrub_the_
pavement_after_Nazi_
annexation.jpg

Method 2:

Bleiben oder auswandern?

Situation

Familie Levi-Steiner steht im Jahr 1934 vor einer schwierigen Entscheidung: Auswandern oder in
Deutschland bleiben? Nachdem der judische Arzt Dr. Hans Levi, verheiratet mit der Nicht-Jtdin Brigitte
geborene Marquardt, im Rahmen des ,Arierparagraphen” seine Arbeit in einem psychiatrischen
Krankenhaus verloren hatte und die Einschrankungen fir Juden und Jddinnen in Deutschland immer
harter in das Leben eingreifen, gelingt es der jungen Familie ein Visum fir die Auswanderung in die USA
zu bekommen. Im Januar 1935 reisen Hans und Brigitte Levi mit ihren beiden Kindern Uschi und Nick an
Bord der MS Europa von Bremerhaven nach New York. Trotz der Bitte nachzukommen weigern sich die
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Eltern von Hans, Dr. Julius und Sara Levi Deutschland zu verlassen. Sie konnten nicht glauben, dass ihr
Deutschland eine Diktatur von Mérdern geworden war. Nach dem Tod von Dr. Julius Levi 1937 drangen
Hans und Brigitte die Witwe Sara, in die USA nachzukommen. Doch sie lehnt dies ab.

Sara Levi wird 1942 aus ihrer Heimatstadt MUnsingen nach Theresienstadt deportiert. Dort starb sie am
10.6.1943.

Aufgaben
Bleiben oder auswandern?

1. Versetzt euch in die Situation von Hans und Brigitte Levi einerseits und die Situation von Dr. Julius
und Sara Levi andererseits. Bedenkt, dass diese in den Jahren 1933 und 1934 noch nicht wissen kénnen,
wie sich die Situation flur die Juden und Judinnen in Deutschland und Europa von Jahr zu Jahr
verschlechtert und schlieflich in den Holocaust mindet.

2. Stellt in einer Tabelle die Argumente fUr das Bleiben und die Argumente flr die Auswanderung nach
Amerika gegentber.

3. Diskutiert in der Gruppe, was flur das Bleiben der Familie Levi in Nazi-Deutschland und was fir die
Auswanderung nach Amerika spricht.

Materiale: -\

GroBeltern Dr. Julius and Sara Levi GroBmutter "S&rle" Levi mit der kleinen Ursula
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Hans and Brigitte Levi mit
der kleinen “Uschi”

Brigitte Levi-Steiner mit
ihren Sohn Nicolas

Dampfschiff MS Europa mit
jlidischen Fliichtlingen an Board

Erster Besuch im Nachkriegseuropa
1948: Hans, Brigitte, Uschi, und Nicolas

Fotos aus Privatarchiv Dr. Nicholas Steiner (gestorben am 25.1.2019), veréffentlicht in: Lebens Wege,
Mlnsinger, Jahrbuch 2016/17 (9. Und 10, Jahrgang), Hrsg: Geschichtsverein Minsingen e.V.
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i Herausforderung 3:

I

Eine bedeutungsvolle Verbindung zwischen
Schule und Museum/ Gedenkstétte schaffen:
Eine Fiihrung die an das Erlernte ankniipft
und erweitert

Definition des Problems (Problemstellung - problem statement):

1. Wir haben festgestellt, dass alle Fihrungen im Grunde gleich sind und die Schilerinnen daher oft

kein Interesse daran finden.

2.DieSchilerinnenlernendas ThemainderSchule kennen, aber die Informationen, die beim Besuch
der Gedenkstatte/des Museums prasentiert werden, sind nicht unbedingt eine Fortsetzung

dessen, was sie gelernt haben.

3. Wenn die Schulerinnen nicht auf den Besuch vorbereitet werden, das heilst, wenn es keine
Ubereinstimmung zwischen dem, was sie gelernt haben, und dem, was vor Ort prasentiert wird,
gibt, kénnen sie sich schnell langweilen. Dies liegt daran, dass ihnen eine Wissensinfrastruktur
fehlt oder dass sie die genau gleichen Inhalte erneut prasentiert bekommen.

4. Der Guide kann sich nicht ohne hinreichende Vorankindigung passend auf die Gruppe einstellen.

5. Wie kénnen Bedeutung und Einfluss eines Besuches einer Gedenkstatte/eines Museums fur die
Schulerinnen, die Schule und den Gedenkort selbst erweitert werden?

Museen und Gedenkstdtten sind wichtige Einrichtungen fur die Bewahrung und Vermittlung von Erbe,

Kultur und Geschichte.

Um eine bedeutungsvolle Verbindung zwischen Schilerinnen und dem Gedenkort herzustellen
und damit einen besseren Rundgang/Fihrung vor Ort zu ermoglichen, sind Anderungen in der
Kommunikation und in der gemeinsamen Arbeit zwischen der Zielgruppe (der Schule und ihren
Schilerinnen) und der Gedenkstatte | dem Museum erforderlich.

Wichtige Erkenntnisse:

Um das von uns vorgestellte Problem zu definieren, fuhrten wir Interviews mit Schuilerinnen,
Lehrerinnen und wichtigen Schlisselfiguren an verschiedenen Gedenkstatten/Museen.

1.  Es muss auf unterschiedliche Arten von Lernenden eingegangen werden.

In den Interviews, die wir mit vielen Oberstufenschilerinnen gefihrt haben, haben wir zwei
Arten von Lernenden identifiziert:

1. Wissensdurstige Schilerinnen: Schilerinnen, die erwarten ihr Wissen durch den Besuch zu

erweitern.

2.Schulerinnen, die ,fihlen"wollen: Schilerinnen, die wahrend des Besuches einen emotionalen

Prozess erleben méchte.
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Beispiel: Im Rahmen von Interviews, die wir mit Schilerinnen durchgefihrt haben, die von der
Reise nach Polen (einer einwdchigen Reise, in der enemalige Lager und Holocaust-Gedenkstatten
in ganz Polen besucht werden) zurtickgekehrt sind, haben wir sie gefragt, was ihnen auf der Reise
gefehlt hat.

- Einer der Schuler wies darauf hin, dass das Erlernen von Geschichte erst durch
Wissensgewinn bedeutungsvolll wird - der Guide | Lehrer soll Erkenntnisse, Fakten, und
grolBere  Zusammenhdnge vermitteln.

- Andererseits erkldrte eine der Schulerinnen, dass Geschichte fUr sie relevant wird, wenn
sie wahrend des Lernens eine emotionale Verbindung aufbauen kann - durch persénliche
Geschichten, Begegnungen mit Zeugnissen, Liedern, Kunstwerken usw.

Die Antworten sind zwar gegensatzlich, aber als Padagoginnen wissen wir, dass sich Menschen in
ihren Lernmethoden voneinander unterscheiden. Es ist also wichtig, dass der Besuch selbst, die
Vorbereitung darauf und seine Zusammenfassung, vielfdltig sein sollten, sowohlin Bezug auf das
vermittelte Wissen als auch in der Art und Weise wie sie vermittelt werden.

Vor dem Besuch einer Gedenkstatte/einesMuseums ist eine Vorbereitung erforderlich

In einem Interview mit einem Guide eines bekannten Museums in Israel, wies er auf mehrere
Herausforderungen hin, auf die er wahrend einer Fihrungen stoit. Diese hingen oft mit einer
fehlenden Vorbereitung der Gruppe zusammen:

- Stérungen und Mangel an Aufmerksamkeit seitens der Schulerinnen wahrend der Fihrung.

- Mangelnde Verbindung zwischen dem Wissen, mit dem die Schilerinnen kommen, und
dem, was wahrend der Fuhrung vermittelt wird.

- Mangelnde Kooperation des Lehrpersonals.

- Mangelnde Abstimmung der Fihrung auf das Alter der Schulerinnen und Besonderheiten
der Gruppe.

- Mangelnde Kommunikation tUber die Erwartungen der Gruppe bezuglich der Fihrung.

Es ist notwendig, die Fithrung mit den in der Schule gelernten Inhalten in Verbindung zu bringen.

Gesprache mit Lehrerinnen (und Guides) brachten das Problem zur Sprache, dass die Inhalte, die
bei Fihrungen vermittelt werden, nicht mit den Inhalten Gbereinstimmen, die im Klassenzimmer
behandelt werden. Die inhaltliche Trennung flahrt bei den Schilerinnen zu Verwirrung und bei
den Lehrerinnen (die den Bildungsprozess leiten und fir den Wissensstand verantwortlich sind)
zu dem Geflhl, etwas falsch gemacht zu haben.

Darlber hinaus macht eine Diskrepanz zwischen dem, was im Klassenzimmer passiert, und
dem, was im Museum/in der Gedenkstatte vermittelt wird, die Flihrung fir die Lehrerinnen und
Schilerinnen weniger bedeutungsvoll. AulRerdem sind die beim Besuch gelernte Inhalt oft nicht
mehr relevant flr das was danach im Unterricht passiert.
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4. Es besteht Bedarf fiir eine Auswertungs-und Reflextionsrunde nach der Fiihrung.

In Gedenkstatten und Museen werden Inhalte oft mit dem Ziel prasentiert die Besucher:innen
sowohl intellektuell sowie auch emotional anzusprechen. Da eine Fuhrung fur eine Schulklasse
oft nur kurze Zeit dauert, fihlen sich viele Schilerinnen Uberwaltigt von den Informationen die
sie erhalten und sind oft mals auch emotional aufgewUhlt. Es besteht dringend der Bedarf nach
einer Zusammenfassung und Aufarbeitung der Fihrung.

Es ist notwendig, dass die Schiiler:innen in die Fiihrung miteinbezogen werden.

Guides und Lehrerinnen berichteten, dass die Schilerinnen oft sehr passive sind wahrend der
Fihrungen. Im klassischen Fall, besteht die Rolle der Lehrerinnen / der Guides darin, Wissen zu
vermitteln, und die Rolle der Schilerinnen besteht darin, dieses aufzunehmen. Meistens erfolgt
die Aufnahme durch Zuhdéren, Schreiben und manchmal auch durch “richtiges Antworten”.

Projektdefinition:

Die vorliegende Beschreibung soll als Wegweiser fir die Schaffung eines Bildungsprozesses dienen,
der den Besuch einer Gedenkstdtte oder eines Museums starker mit dem Lernprozess in der Schule
verbindet und in Beziehung setzt.Im Folgenden wird zundchst die pddagogische Logik (mit mehreren
Vorschlagen und Methoden) vorgestellt, gefolgt von einer praktischen Demonstration.

Dieser Wegweiser ist sowohl fiir Gedenkstatten/Museen als auch fir Schulen relevant.

Ein bedeutsamer Besuch einer Gedenkstatte [/ eines Museums

1.

Rational:

Basierend auf den wichtigsten Erkenntnissen haben wir einige Mallnahmen definiert, die zu einem
bedeutungsvollen Besuch einer Gedenkstatte / eines Museums beitragen kénnen; Integrierte
Vorbereitung aller an der Fihrung beteiligten Parteien, Verkntpfung der Fihrung mit dem
Schulcurriculum, Auswertung und Reflextion sowie Einbeziehung der Schilerinnen in die Fihrung.

Vorbereitung

I. Vorbereitung des Lehrpersonals:

Die Lehrerinnen sind die treibende Kraft des Bildungsprozesses und das Bindeglied zwischen
dem Guide und den Schulerinnen. Eine Abstimmung der Erwartungen und die Vorbereitung
des Lehrpersonals ist sowohl fiir den Guide (insofern er Informationen dartber erhdlt, wer die
Schilerinnen sind) als auch fur die Schulerinnen (die Lehrerinnen sind diejenigen, die die
Schulerinnen auf die Fihrung vorbereiten kénnen) von entscheidender Bedeutung.

DarUber hinaus kann ein engagiertes Lehrerteam den Verlauf der Fihrung positiv beeinflussen
— indem es hilft, die Fragen des Guides zu vermitteln und an den Wissensstand der Klasse
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IL.

anzupassen, indem es Anregungen fur eine methodische Veranderung der Fihrung gibt oder
die Fihrung so anpasst, dass sie mit den im Unterricht vermittelten Inhalten Gbereinstimmt.

Vorbereitung der Schiiler:innen:

Ein Besuch einer Gedenkstatte oder eines Museums stellt immer ein besonderes Ereignis im
Schulaltag der Schulerinnen dar. Dies ist ein fremder Raum, neu und weit weg von zu Hause. In
diesem Raum gibt es viele visuelle Reize (eine ernsthafte Herausforderung fir Schilerinnen
mit Aufmerksamkeits- und Konzentrationsschwierigkeiten) und soziale Reize (wer sitzt neben
mir, wer sieht mich an). Dies sind einige der Griinde, warum die Vorbereitung der Schiilerinnen
auf eine FUhrung sehr wichtig ist.

Die Vorbereitung sollte die Klarung ganz genereller Fragen beinhalten: - Wohin gehen wir? Ist
der Ort grofs / klein? Wie lange werden wir da sein? Welche Exponate werden wir sehen? Essen,
Trinken usw. Zusatzlich sollte sie aber auch auf die soziale und inhaltliche Ebene eingehen:
Wer geht alles mit? Wie grol§ist die Gruppe? Welcher meiner Freunde kommt mit?, Was werden
wir lernen? Muss ich Dinge im Voraus wissen?

Eine gute Vorbereitung kann nicht nur Bedenken zerstreuen, sondern vor allem Erwartungen
und positive Vorfreude auf die Fihrung wecken.

III. Vorbereitung des Guides:

Eine erfolgreiche Fihrung ist gut auf die jeweilige Gruppe zugeschnitten. Eine gute Vorbereitung
des Guides ist erforderlich, um die Fihrung so gut wie mdglich zu strukturieren und an die
Gruppe anzupassen. Dazu muss er grundlegende Dinge, wie - wer ist die Gruppe, die da kommt?
Was ist das Alter und die Anzahl der Schilerinnen? Gibt es Schilerinnen mit Aufmerksamkeits -
und Konzentrationsschwierigkeiten? Gibt es Schuilerinnen mit Behinderungen? Idealerweise
sollte ein Guide auch Uber folgende Fragen informiert werden: Welche Lernmethoden
funktionieren im Unterricht gut? Welche Erkenntnisse haben die Schulerinnen bisher
gewonnen? Welchen Zweck soll die Fihrung flr das Lehrpersonal erfillen?

Verbinden der Fiihrung mit den Inhalten die an der Schule unterrichtet werden

Der Besuch einer Gedenkstdtte/eines Museums kann der Hohepunkt eines Lernprozesses
darstellen:

- zu Beginn des Lernprozesses - als Einfihrung zum Thema.

- wahrend des Lernprozesses - als Ort, der bestimmte Aspekte des gelernten Themas
veranschaulicht und so eine Vertiefung des Gelernten ermaoglicht.

- am Ende des Lernprozesses - als Ort, an dem die Schiler das Gelernte reflextieren kbnnen.

Wenn es eine Verbindung zwischen den vermittelten Inhalten einer FUhrung und dem
Schullehrplan gibt, wird das Lernen bedeutungsvoller und wertvoller. Die Gedenkstatte/das
Museum kann so ihrer Rolle als Bewahrer und Ubermittler des Geschichte gerecht werden und
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den Schilerinnen eine emotional Verbindung mit dem Thema bieten. Die Lehrkrafte konnen
die wahrend der Fuhrung vermittelten Inhalte nutzen und diese im Unterricht wiederholen
und erweitern.

3. Auswertungs-und Reflextionsrunden nach der Fiihrung

Diese Runden sollten Zeit flr Fragen, wie:Was habe ich auf der Tour erlebt? Was war interessant
[ neu? Was hat mich Giberrascht? Was hat mich bewegt? Was hat mich enttduscht?-bieten.

Im Anschluss an den vorherigen Punkt, kann eine FUhrung durch eine Auswertungs-und
Reflextionsrunde fur die Schulerinnen an mehr Bedeutung gewinnen und den Schulerinnen
helfen diese mit dennen im Unterricht vermittelten Inhalte zu verbinden.

4. Beteiligung der Schiiler:innen an der Fiihrung

Schilerinnen aktiv an der Fihrung mitwirken zu lassen,

fihrt zu einem bedeutsamen Lernerlebnis und zu W
einer Vertiefung des Gelernten. 5 C’/’q/ef Q/éz‘ y
y /

Eine dreistufige Methode

Im folgenden wird nun eine dreistufige Methode fur einen
intensiven und bedeutungsvollen Besuch einer Gedenkstatte / eines Museums vorgestellt:

Erster Schritt: vor dem Besuch

gz;zm Diese Phase umfasst die Vorbereitung der Schilerinnen

wdahrend mindestens ein oder zwei Unterrichtsstunden, darunter:

A A. Die Themenschwerpunkte der Gedenkstatte / des Museums
1 werden vorgestellt

B. Fir den Rundgang durch das Geldnde wird Interesse und eine
personliche Bindung geschaffen

Es ist wichtig, die Vorbereitungseinheit(en) etwa ein bis zwei Wochen vor dem Besuch der Gedenkstdtte
[des Museums abzuschlieBen.

Der Unterrichtsentwurf wird vom Gedenkstattenteam erstellt und von den Lehrer:iinnen verfeinert und
angepasst.

Eine beispielhafte Vorbereitungseinheit:

Phase A: unterrichtserdffnung durch Vorstellung des Themas (Wichtig ist der Bezug zu zuvor im
Unterricht erlernten Inhalten)
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Beispiel:

Phase B: personliche Verbindung """’ die bommen,
durch ein kiinstlerisches Medium / St e, elnigen
ein Objekt und eine kreative /

schriftliche Aktivitat schaffen. 7 vnd

Amen 2y yeéeh-
Eine personliche Verbindung zu schaffen ist das
Wichtigste bei der Vorbereitung — sie erhéht die
Chancen die Schilerinnen fir die Bildungsinhalte zu begeistern und ist entscheidend flr den Erfolg
der FUhrung selbst (fur die Aufmerksamkeit und Engagement der Schilerinnen fir das Thema).

Eine Aktivitat des kreativen Schaffens |/ Lernens | Schreibens, kann dabei helfen eine Verbindung
zwischen dem unbelebten Objekt und der lebenden Person herzustellen.

Es ist derselbe dialogische Lernprozess, der das Lernen zu einem personlichen Prozess macht, die
Lernenden zur Handlung motiviert, begeistert und sie selber Inhalte entdecken lasst.

Methoden fiir die persénliche Verbindung:
- Aufteilung der Schulerinnen in Gruppen von 5-6 Schilerinnen.

- Jede Gruppe erhalt ein Objekt / Bild eines Objektes, hinter dem sich eine persénliche Geschichte
einer fur die Gedenkstatte/das Museum relevanten historischen Personlichkeit verbirgt. Es ist
wichtig, dass diese Geschichten wichtige Schlisselmomente fir die Figur beinhaltet .

- Zusammen mit dem Objekt erhalt die Gruppe einen kurzen Text, die die Geschichte zusammenfasst
(+ wenn moglich einen Weblink zu weiterfihrenden Informationen)

- Jede Gruppe muss mehrere Fragen beantworten:
- Personlicher Hintergrund der Figur bezogen auf das Objekt (Alter, Familie, Zugehorigkeit)

- Geografischer Ort und zeitliche Einordnung in die Abfolge des Holocausts (wann geschah was
und wie, welche Bedeutung hat der Holocaust fiir die Person? Wie endete ihre Geschichte?)

- Welche Fragen mochten wir zur Lebensgeschichte der mit dem Objekt verbundenen Person
stellen?

- Welchem Dilemma stand die Figur gegentber? In welchem Moment der Geschichte war die
Figur aktiv und was hat sie eurer Meinung nach dazu veranlasst, so zu handeln, wie sie es
getan hat?

- Wlrdet ihr an ihrer Stelle anders handeln?
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- Jede Gruppe wadhlt einen kinstlerischen Weg, um die Geschichte der Klasse zu prasentieren (kurze
Prasentation, die Geschichte in eigenen Worten niederschreiben und der Klasse vorlesen, Zeichnung,
lebende Skulptur, einen wichtigen Moment in der Geschichte fotografieren usw.)

Ein Beispiel fiir ein Objekt mit einer
komplexen Geschichte: die Brille von
Bluma Wallach.

Eine Gruppe von Schilerinnen erhalt
ein Bild von der Brille von Bluma
Wallach zusammen mit einem
Informationsabschnitt / Link zu der
Website von Yad Vashem

Phase C: zusammenfassung der Einheit und Présenation der Resultate

Die Gruppen stellen jeweils ihre Ergebnisse der gesamten Klasse vor. So wird die ganze Klasse der
Vielfalt der Geschichten ausgesetzt und zusatzlich findet ein Peer-Learning Prozess statt.

Esist wichtig, Zeit fur diese Phase im Unterricht einzuplanen. Wenn die Zeit nicht ausreicht, sollte eine
zusatzliche Unterrichtsstunde dafur genutzt werden, um auch allen Schulerinnen die Moglichkeit zu
geben, das Gelernte zu prasentieren.

Phase D: Besprechung technischer Details zur Fiihrung

Hier sollte mit den Schulerinnen maoglichst viele technische Details besprochen werden, um ihnen
moglichst viel Sicherheit zu geben: Wann findet die Fihrung statt? Wie lange dauert der gesamte
Ausflug und die Flhrung selbst? Welche Ausristung soll mitgebracht werden? Etc.

” Zweite Stufe: wahrend des Besuchs
Weihrend
Der Besvch Dieser Schritt findet am Tag des Besuchs selbst statt. Er

v beinhaltet eine aktive Aufgabe (einzeln oder in einer kleinen

Gruppe), die ein Teil der Fuhrung ist.

Die Essenz der Aufgabe besteht darin, flr jede/n Schuler/in
einen personlichen Verbindungspunkt zu finden.

Folgende Methode kann hierfiir verwendet werden:

Findet den richtigen Ort oder Bereich flir das Objekt /Bild, mit dem ihr euch im Unterricht beschafftigt
habt (oder findt eine &hnliche Geschichte / macht ein Foto von einem Objekt, das euch an die
Geschichte erinnert).
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Beispiel fiir die Objektplatzierung: Blumas Brille kann neben ihrem Bild in der Ausstellung in Yad
Vashem platziert werden.

Dritte Stufe: nach dem Besuch

Nach

Der Besvch Diese Stufe ist wichtigt um eine Kontinuitdt zwischen dem

v Besuch in der Gedenkstdtte / in dem Museum und dem
Unterricht danach herzustellen. Ziel dieser Einheit ist es,
3 die FUhrung sowohl emotionale wie auch intellektuelle zu

reflektieren und die verschiedenen Punkte zu verbinden.
Das Ergebnis dieser Reflektion kann eine Ausstellung in der
Schule, eine Prasentation im Unterricht oder sogar ein Clip
fUr sozialen Medien sein.

Der Unterrichtsentwurf wird vom Gedenkstdttenteam
erstellt und von den Lehrerinnen verfeinert und angepasst.

Eine beispielhafte zusammenfassende Einheit:
Phase A: Zusammenfassung der Fiihrung durch Leitfragen

Gemeinsam wird noch einmal die Fihrung durchgesprochen.

Beispiele fiir Leitfragen:
- Was haben wir wihrend der Flhrung erlebt? Welche Exponate haben wir gesehen?
- Welcher Ausstellungsabschnitt hat mir geholfen die Epoche zu verstehen?

- Welcher Teil der Ausstellung hat mir geholfen die Geschichte der Figur / des Objekts besser zu
verstehen?
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Phase B: Erstellen eines “Produktes”, das die Erfahrung fiir sie zusammenfasst

Die Schilerinnen erstellen ein Produkt, das die Fihrung und den Prozess den sie durchlaufen haben,
zusammenfasst.

Es wird empfohlen, mit einer persénlichen Schreibaufgabe zu beginnen, in der sich die Schilerinnen
erneut mit der Fihrung und der Figur beschaftigen. Danach werden sie ermutigt, ihre Erkenntnisse
kreativ zum Ausdruck zu bringen.

Beispiele fiir Schreibaufgaben

- Ein imagindres Treffen mit der Figur [Wenn ich sie treffen wiirde, was wiirde ich sie fragen / ihr
sagen / ihr vorschlagen...]

- Was ist der persénliche Konflikt der Figur? StolSe ich in meinem Leben auf einen dhnlichen Konflikt?

Mdgliche Resultate fiir den kreativen Teil: Ausstellung der verschieden Produkte / Verfassen der
Antworten in Form eines Tagebuchteintrags / einer Geschichte / eines Podcasts.
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